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dopted by forty-seven states, the Common Core State Standards
(CCSS), while not quite a national curriculum, spells out the
skills deemed necessary for college and career readiness.

While there is still much debate over the standards and how
they were written, the fact that many states have moved forward
with their implementation does suggest
that librarians need to be familiar with the
standards and the roles they might play in
their implementation. 1 urge librarians to
read the standards {http://www.corestandards,
org/the-standards) themselves; however, it
would be prudent to see how the schools and
districts in your area are interpreting them.
There are a few ways that librarians can play
a vital role in assisting educators, especially
those in the English Language Arts field. As
curriculum is being written and as lessons
are being prepared, librarians must insert
themselves as important stakeholders or run
the risk of being redundant in CCSS schools.

One of the key components of the CCSS is
the inclusion of nonfiction into the English
Language Arts program (note: it is also to
be integrated within content areas, such as
history and science). This quote from the
introductory materials aligns the importance
of the reading of more nonfiction to student
performance on the National Assessment of
Educational Progress (NAEP):

“In K-5, the Standards follow NAEP’s lead
in balancing the reading of literature with
the reading of informational texts, including
texts in history/social studies, science, and
technical subjects. In accord with NAEP’s
growing emphasis on informational texts
in the higher grades, the Standards demand that a significant
amount of reading of informational texts take place in and
outside the ELA classroom. Fulfilling the Standards for 6-12
ELA requires much greater attention to a specific category of
informational text—Iliterary nonfiction—than has been
traditional” (p. 5).

The use of narrative nonfiction, then, is one of the key elements
to the creation of curriculum and lessons that address CCSS.
Here is where the librarian can be of tremendous support
and assistance by providing teachers with developmentally
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appropriate, narrative nonfiction for students in grades six
through twelve. Pointing teachers to available resources such as
the Sibert Award winners (http://www.ala.
orglalsc/awardsgrants/bookmedia/sibertmedal)
and the YALSA Excellence in Nonfiction
for Young Adults (hetp://www.ala.org/valsa/
nonfiction) is a good place to begin. Though
the Sibert is intended for children, ALSC
includes those up to age fourteen in that
consideration. Therefore, some of the Sibert
titles such as Black and White, Drawing
from Memory, and Witches from the 2012
list are appropriate for middle school, and
even some high school, students. All three
titles are examples of narrative nonfiction.
All of the 2012 list for the YALSA Award
fall into the narrative nonfiction category as
well: Sugar Changed the World, Wheels of
Change, Music Was It!, BootleG, and The
Notorious Benedict Arnold should find their
way into the hands of English teachers, too.
Direct teachers to other resources along with
these lists.

Each year, the Children’s Book Council
{hitp.//www.cbcbooks.org/) publishes two lists
containing outstanding nonfiction selections.
Notable Social Studies Trade Books for Young
People (hup:/ivww.cbcbooks.org/readinglists,
phpipage=notsocialstudies) and Qutstanding
Science Trade Books for Students
(http://www.cbcbooks.org/readinglists,
phpipage=outstandingscience) are developed
with the assistance of experts in the field. Past lists are available
on the websites indicated. Not all books listed will be narrative
nonfiction—or even nonfiction—so be certain to highlight those
titles that meet that requirement. Additionally, the National
Council of Teachers of English annually awards nonfiction with
the Orbis Pictus list (http://www.ncte.org/awards/orbispictus).
Titles such as Amelia Lost and Heart and Soul would certainly
suit readers searching for narrative nonfiction.

Simply leading teachers to lists of potential titles is not enough
if librarians want to be key players in CCSS. Teachers will also be




looking for titles to help address the “anchor™ standards in reading
and English. Here are the anchor standards for grades six through
twelve which relate to skills involving key ideas and details:

1. Read closely to determine what the text says explicitly and to
make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

2, Determine central ideas or themes of a text and analyze their
development; summarize the key supporting details and ideas.

3. Analyze how and why individuals, events, and ideas develop
and interact over the course of a text (p. 35}.

Which texts from the school or public library’s collection might
help address these three items? If librarians take the time to
prepare an annotated bibliography of several (say, five to ten) titles
which would assist students in drawing inferences, determining
main idea, and/ or how details such as people, ideas, and events,
interact in a text, then they would prove themselves to be an
essential member of the team writing new curriculum or units
of study. They would also be letting teachers know which texts
are available in their collections. Instead, then, of receiving a list
of books to be ordered (there are “experts” providing them now
during professional development sessions), librarians will be
ahead of the curve.

How about sharing reviews of recent
nonfiction which might be ordered to
address these anchor standards that address
the craft of writing and the structure of
narrative nonfiction:

4. Interpret words and phrases as they
are used in a text, including determining
technical, connotative, and figurative
meanings, and analyze how specific word
choices shape meaning or tone.

5. Analyze the structure of texts, including
how specific sentences, paragraphs, and
larger portions of the text (e.g., a section,
chapter, scene, or stanza) relate to each other
and the whole,

6. Assess how point of view or purpose
shapes the content and style of a text {p. 35),

Or these anchor standards that deal with
how information is integrated into the text as
a whole: '

7. Integrate and evaluate content presented in diverse formats
and media, including visually and quantitatively, as well as in
words.

8. Delineate and evaluate the argument and specific claims in a
text, including the validity of the reasoning as well as the relevance
and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or
topics in order to build knowledge or to compare the approaches
the authors take (p. 35).

The final anchor standard addresses the students’ abilities to
read and understand complex nonfiction independently. Library
lessons on skills such as navigating nonfiction formats (such as
call out boxes, diagrams, tables, and charts), as well as parts of
books, such as table of contents, indices, glossaries, bibliographies,
and the like, would be beneficial to teachers who often have had
no formal coursework in dealing with the unique attributes of
nonfiction.

What about conducting some professional development in
the library and inviting teachers to attend? Include information
about the resources mentioned above. Distribute links to pages
where educators can find short examples of narrative nonfiction
as well. Wonderopolis { http://wonderopolis.org/) is a perfect place
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to begin demonstrating how short snippets of nonfiction can be
included easily in a lesson. More than 750 “wonders” are already
up at this website. Each begins with a question (the wonder) and
then proceeds to a short answer. Places for comments, related
wonders, and more are provided for each question. Students
can even propose a wonder of their own. Take time to explore
the Wonder Playground, as well. Librarians might put together
a wiki or website to explore local wonders, too. Add in a few
more web pages, such as National Geographic for Kids (hizp://
kids.nationalgeographic.com/kids/} and The National Wildlife
Federation {http.//www.nwiorgl). John Green’s series of videos,
called “crash course” (http://www.youtube.com/user/crashcourse),
provides information using a different medium, but one that is
still part of the CCSS standards. Demonstrate how to construct
a pathfinder (http://home.wsd. wednet.edu/wsd/Instructional/
learnteach/libraries_media/Pathfinders/path.htm) on topics and
issues related to the particular grade or level of students with
whom teachers are working. There are literally dozens of subjects
that would be helpful to those still learning to navigate the world
of nonfiction.

An essential component of professional development should
include some definitions of terms as
well. What is nonfiction (not the Dewey
classification, mind you, but the literary
one)? What are the various types of
informational texts? What are the qualities
of good nonfiction? If librarians can provide
answers to these and related questions, they
will find themselves in demand.

So, become the local expert. Or, if one
cannot become a prophet in one’s own
land, contact librarians from surrounding
areas and offer to swap out expertise.
Help educators go beyond the confines
of the “exemplar texts” listed in the CCSS
appendices (http/fwww.dpi.state.nc.us/docs/
acre/standards/common-core-tools/exemplar/
ela.pdf). Many of these texts arc historic
in nature. There is little reference made to
contemporary titles that might not only suit
the CCSS standards, but actually engage
and motivate readers as well. In this era when YA books are

continuing to experience phenomenal growth, librarians have a
greater opportunity than ever before to recommend quality and
appealing nonfiction to students and to their teachers attempting
to meet CCSS anchor standards in English Language Arts. More
importantly, librarians can place themselves squarely in the
process of developing materials lists and other elements of CCSS
by demonstrating their knowledge of the field. m




